GRADUATE CURRICULUM PLANNINSG IN RISK

E.

The cwiriculum in risk and insurance
cannot be separated in logical analysis
from the ideas of the professors teaching
in that arca. For this rcason, it appears
desirable to conclude that the content of
the curriculum is the same as the material
that the professors prefer to teach, since
the combination is largely a crystallization
of faculty thinking.

Some of the statements to be made
here will be largely self-evident, others
will be factual in nature, some will be en-
tirely a matter of opinion, and, finally,
there will be some conclusions that will
follow from reasoning applied to mixtures
of the other three. It is hoped to distin-
guish one type of statement from another
so that the reader will be permitted to
evaluate the validity or appropriateness
of the remarks. He can then arrive at his
own conclusions, and be in a position to
test the reasonableness of the ideas pre-
sented.

In approaching the subject, it is desira-
ble to indicate clearly the student group
for whom the curriculum is designed.
Therefore my comments have been di-
vided into two sections, one pertaining to
an undergraduate curriculuiy and the
other, postgraduate, giving wore atten-
tion to the typical M.B.A. sequence than
to a postgraduate curriculum designed for
a Ph.D. candidate.

E. A. Gaumnitz is Decan of the Graduate
School of Business of the University of Wiscon-
sin. Dean Gaumnitz is a Past President of this
Association. This paper was presented at the
ARILA. 1966 Annual Mecting.
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A. GaunmNITZ

Undergraduate Curriculum

The discussion of the undergraduate
curriculum starts with the assumption that
the student has had good introductory
college work that is rather basic. This
would include English, mathematics, some
work in natural sciences, a full year course
in principles of cconomics, and a full year
of accounting, and electives, all of which
would be completed by the end of the
sophomore year. This assumption is rea-
sonable, since it conforms to a pattern
toward which evolution in collegiate edu-
cation in business has been moving during
the past two or more decades. This array
makas ample provision for general or
liberal education.

Furthermore, the usual offerings in any
school that is a member of the American
Association of Coliegiate Schools of Busi-
ness will specify a curriculum that in-
cludes, in addition to those courses men-
tioned, business law, finance, manage-
ment, marketing, and statistics, most of
which will be completed by the end of
the junior year. Schools that are not mem-
bers of AACSB are likely to have a rec-
ommended list of courses that bears a
strong similarity to the pattern established
by AACSB schools.

Another reasonable assumption is that
most students who are interested in pursu-
ing a career in business and who have
completed three years of collegiate work,
either in a School of Business, or in a
liberal arts college with a business or
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economics department, will have had an
assortment of courses approximating the
curriculum briefly outlined in basic form.

The next question to be considered is
the ultimate objective of the student. Some
students, at the beginning of their collegi-
ate careers or by the time they complete
two years, are firmly settled on their ma-
jor, and seek some form of adequate
specialization based on a broad founda-
tion. Others aim at a broader target and
keep specialization to a minimum. Stu-
dents with this latter type of objective are
usually more interested in courses in the
general area of economics and business
and, to a lesser extent, work in mathe-
matics and the behavioral sciences. Typi-
cally, they do not seek to specialize to a
great extent beyond one or two courses
in fields to which they were introduced in
the basic courses.

This reasoning seems to be moderaze
and correct for a large proportion of the
undergraduate business student body. An-
other tendency that has become prevalent
is for undergraduates to use two or three
years of engineering as a foundation for
the study of business.

It is to be observed that significant
proportions of our adult population do not
graduate from an institution of higher
education with a bachelor’s degree. This
is true in spite of the fact that educational
opportunities and promotional devices
have been sharply increased in the past
decade or two. It is also true that of those
who do graduate with a bachelor’s degree,
the large number graduating from schools
of business is only roughly 10 per cent of
the total. This being the case, it follows
that a small proportion of the total bache-
lor’s degree recipients in any given year
have majored in a subdivision such as risk
and insurance, or some similar area, how-
ever named.

If one were to examine the statistics of
the number graduating each year with an
M.B.A. degree, and recognizing that these
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totals have increased sharply in the past
few years, he would find clear evidence
that the annual output of M.B.A's is
small in relation to the total number of
young adults who are secking to enter
relatively permanent walks of occupat-
ional life.

If one were to combine statements thus
far made, he could conclude that those
prepared by specific education in risk-
management bear a small percentage re-
lation to those who are about to embark
upon adult careers. A further examination
would indicate that the number of people
who join annually the junior, middle, and
senior managerial positions in insurance-
related industries and risk-management
departments of industrial and commercial
concerns is woefully small when compared
with the apparent demand for those with
specific knowledge and understanding,

The disproportionality indicated so far
should not form the basis for the con-
clusion that people closely ticd to the
problems of risk-management necessarily
seek to employ those who have majored
in this field in college at either the under-
graduate or postgraduate level. It is also
obvious that these majors do not pre-
dominate in numbers, either as under-
graduates or graduates.

Liberal vs. Specialized Education

Many speakers and suthors, during the
past ten years, have argued that a liberal
education provides a better foundation for
entering the business world than does a
specialized education in a business school.
Unfortunately, for an analysis of this ques-
tion, in spite of the thousands of pages
available, little or no attention has been
given to th: definition of a liberal educa-
tion. The historical connotation of this
term_usually involved some mixture of
language, science, history, and philosophy.
More recently, mathematics has been de-
signated as an area deserving more at-
tention. English and some foreign lan-
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guage, including ones that used to be
called unusual, have been urged upon stu-
dents. The behavioral sciences and cer-
tain natural sciences have been empba-
sized.

This being the case, one wonders
whether there would be any credits availa-
ble in a typical four-year program for
specialization, To a large extent, it is
reasoning of this type that has led many
people to the conclusion that education
for business in which courses in business
are specifically emphasized, should come
only at the postgraduate level, partly be-
cause of the unavailability of time in a
crowded four-year undergraduate curri-
culum,

It is casy to agrec with this type of
conclusion, but only upon the assumption
that a high, instead of a low, proportion of
the people hoping to enter business as a
carcer will have the time, money, and in-
tellectual curiosity to spend five or six
years beyond high school instead of the
customary four that is still by far the most
prevalent length of exposure in the post
high school period. Stated more positively,
because many people who complete the
bachelor’s degree consider that achieve-
ment as terminal for their formal educa-
tion, preparation for business by specific
study devoted to the field of specialization
during their adult lives would be minimal.

If this statement is true, one could then
conclude cither that education for busi-
ness, with moderate specialization in the
four years between high school gradua-
tion and entrance into an occupational
category, is either unnecessary or ineffec-
tive. But such a conclusion would appear
to be inaccurate, judged by the strong
demand coming from business for gradu-
ates of four year courses with some spe-
ciality.

Demands for night school classes, com-
pany programs, conferences and institu-
tes, correspondence courses, and other
attempts at both initial and continuing
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education in the field of business support
the idea that some undergraduate special-
ization should be provided.

During the past decade, a few educa-
tional institutions have announced an in-
tention to provide education for business
only at the postgraduate level and have,
therefore, sought to remove the under-
graduate courses. Not many have taken
this step, but there is increasing evidence
that other segments in the undergraduate
sphere have sharply expanded course of-
ferings in business related subjects for
prospective bachelor’s degree recipients.
These tendencies would, therefore, appear
to justify a conclusion that the failure of
schools or departments of business to offer
undergraduate work has led to shifting
or creation of such work to departments
of economics, political science, engineer-
ing, industrial arts, industrial administra-
tion, and others.

Attention should be given to the wis-
dom of alteration in the area of assigned
responsibility for such an educational en-
deavor. For example, should accounting
be taught by faculty members specifically
prepared to teach such a course or would
it be desirable to have it taught by those
whose preparation and interests in the
subject at hand are incidental or second-
ary. A similar question could be raised
for courses such as finance, marketing,
risk, insurance, management, and a host
of others.

There have been a few studies that
have indicated that some programs in the
broad category of liberal education have
provided for unreasonable specialization
and narrowness rather than breadth and
analysis. Where tendencies of this type
have been in evidence, it would appear to
be desirable that a concept of liberal edu-
cation_should embody one of breadth of
exposure and depth in analysis, rather than
extreme concentration in any single field
arid especially an overemphasis on de-
scription as|a method of approach. This
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seems to be a sound conclusion regardless
of the field of the undergraduate major.

This line of thinking, if valid, would
imply that any type of education at the
bachelor’s degree level, if the objective is
non-professional in nature, should empha-
size breadth of exposure rather than to
be composed exclusively of traditional
areas that a century or two ago were con-
sidered to be the prime ingredients of a
liberal education. Stated in a more posi-
tive manner, a person with a bachelor’s
dearee should have had many studies, as
part of his educational experiences, con-
cerned with tools and methods of analysis
of the current and likely future problems
of the day than to be confined narrowly
to certain traditional areas that avoid
much of the difficulties with which one
must contend as an adult.

In view of the fact that increasing num-
bers of our young adult population are
entering the business world, or fields of
administration closely related to it, they
should have had an educational founda-
tion that will accelerate and enrich the
opportunity to benefit from experience
and continuing educational programs.

Risk and Risk Management
Undergraduate Study

With the previous statements considered
as a foundation, and centering attention
on the bachejor’s degree curriculum, one
may conclude that the bachelor’s degree,
for one who is thinking of the possibility
of a career in business, should include at
least some introduction to the p-oblems
that will be faced hundreds of times dur-
ing the adult life. Problems of risk-man-
agement and uncertainty, have hecome
more complex and more persistent during
the past few years in spite of both private
and social attempts at their solution.

More time and thought should be de-
voted to a careful analysis of these prob-
lems ard methods of dcaling with them
by whatever means. Some of the proposals
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will, of course, involve private insurance,
The professors of insurance should devote
more time to a study of principles, theories
and philosophies of risk-management and
relatively less time to specific content of
forms, internal procedures, and similar re-
sults that flow naturally from develop-
ments of new and fundamental ideas.

Procedures will be changed with time
and are relatively easily taught on the
job. Matters of more fundamental concern
are less likely to be analyzed by business
firms and are not likely to receive thor-
ough treatment in a program of company
training. Many executives chronically
complain that they have inadequate time
for reflection. Educational programs
should recognize this urge toward a di-
vision of Iabor.

Fortunately, the past decade has been
characterized by an alteration in emphasis
in the content of many courses in the field
of risk and risk-management, although
some of the critics are still describing
situations that were prevalent years ago.
It should be an intellectual challenge for
those concerned with the risk problem,
both in educational institutions and in
companies, to examine constantly the basic
theories, mecthods of approach, quantita-
tive ideas, traditional practices and pro-
cedures, and especially the relation of the
total field to economic and sacial wellbe-

ing.
The M.B.A, Program

In spite of the fact that undergraduate
education is still the mode in higher edu-
cation, increasing attention, as indicated
carlier, has been given to the Master of
Business Administration degree as a foun-
dation for embarking upon a business
career, It is likely that this tendency will
continue for a variety of reasons, includ-
ing the earning value of the education,
the more complex world in which we live
and ‘the | increasing resources on the part
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of both society and individuals that pro-
vide such an education.

Dozens of people in educational institu-
tional institutions have devoted the greater
part of conierences and conventions to
a study of uncertainty, risk, and risk-man-
agement in such a structure. Should this
arca be included at all, or in the core
portion, or in the specialized section com-
mon to all, or in an area only if that is the
field sclected for specialization? Some may
argue that the subject area should not be
included in any of these because provision
is made for the study of risk in core
courses. More specifically, it may be ar-
gued that accounting, management, fi-
nance, marketing, or other areas must
necessarily include clements of uncer-
tainty, risk, and their analysis.

There seems to be no systematic treat-
ment of these topics in any of the more
traditional fields. Unfortunately, many of
the traditional fields arc too widely scpa-
rated intellectually, and do not seem to be
sufficiently closely interwoven so that each
can build on the analytical framework of
the others. It is suggested, therefore, that
professors who are most concerned with
the problem of risk and risk-management
concentrate their attention relatively more
on principles and ideas that seem to per-
sist in presenting problems, and on which
basic theories and conclusions have
cmerged or are likely to develop. The
problems faced by this branch of business
enterprise are among the most complex,
varied, and challenging. They present op-
portunities to apply all of the newly de-
veloping methods and ideas where suc-
cessful innovation will pay-off appropri-
ately.

Maximum time in educational institu-
tions should be devoted to an examina-
tion_of problems that would be less likely
to compose the literature that an intel-
lectually curious adult would find in his
recreational reading. If developments of
this type were to mature more fully than
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at the present time, course content in risk
and risk-management fields, as well as
others, would reflect the enrichment, One
could hope that the result would be more
appropriate for a foundation on which an
individual, educated through the M.B.A.
degree, would benefit by his experience in
business.

This is not to assume that developments
of the type mentioned will readily take
place. The study of risk and its treatment
is not in the intellectual experience of the
great majority of our university colleagues
and, therefore, it is less likely to be ap-
preciated than is an area that has more
frequently been analyzed. Most individu-
als can judge more accurately those areas
that are included in their experience, but
they seem too inclined to judge freely,
broadly, and firmly the areas outside of
their specialization, The study of risk suf-
fers from features that include it in this
latter category. Professors in this area
ought to attempt a solution less by pro-
pagandistic approaches and more by an
analytical intertwining with the broader
problems of management that permeate
the total institution.

Conclusion

In preparing this paper, there was a
strong temptation to suggest in rather
concrete form the design of three curri-
cula; one for the typical undergraduate
school, another for the M.B.A. section of
postgraduate work, and possibly still a
third for one who wishes more specializa-
tion. However, recognition was given to
the fact that the curriculum planner must
think of the desires of the students, and
the needs and demands of the market
both in the near and more distant future.
One must recognize also that large schools
can, by the nature of their organization
and resources, provide a greater variety
than small schools should supply or at-
tempt.

No one, with any experiences in educa-
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tional circles, would deny that course con-
tent and a combination of courses will in-
evitably reflect the background of those
who do the teaching. The traditions of the
school definitely are not without influence
on course content, the curriculum, and the
tone of the institution.

There will apparently always be em-
ployers who appreciate and sincerely seek
the person with imagination, ingenuity,
and the ability to innovate. Most employ-
ers realize the extreme value of even one
brilliant idea even if not fully developed.
At the same time there are those who seek
employees who can, with a very limited
amount of experience in a new position,
become immediately valuable and pro-
ductive.

A curriculum that is patterned after the
suggestions contained in this paper will
conform closely to the desires of the for-
mer type of employer, whereas, a course
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of study that emphasizes skills and tech-
niques will produce graduates who will
more readily fit into the day-to-day opera-
tions of the typical enterprise. They may,
however, not add greatly to the supply
of managerial talent from which positions
of responsibility will be filled.

If the preceding lines of reasoning are
correct, it would appear that educational
planners concerned with the problem can
analyze their objectives compared with
resources available, and the varietics of
demands to which they wish to give at-
tention. Those in the role of future likely
employers, should then analyze the role
of the company in supplying educational
experiences that will permit the college
graduate to mature in a most fruitful way,
whether his formal education was termi-
nated at either the bachelor’s or master’s
level.
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